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Introduction

This MonitoringReport is in response to the request stated in the Focused Visit Report that was
completed on October-8, 2007 by a joint Evaluation Team from The Association of Theological
Schools (ATS) and The Higher Learning Commission of North Central AmericBy#igCihe

interim of three yearsWinebrenner Theological Seminary (WTS) has besy proactive in
respondingto the issues expre®d in the Focused Visit Report. The followfagr required
NBLRZ2NIa gAff RSY2YaildNI GS ( K&indclBevingyhe oRIaithed2 Y Y A
curriculumwide student learning outcomes and its institutional mission.

A fifth report is included to provide an update on a new degree program, Master of Arts in
Church @velopment(MACD) The MACDwvas launched in th@006 summer trimesteand the

first cohort of graduates hagrovided significant data on the viability of this degree program.
This report will present amppeal forgranting ongoing approvatatusfor the MACDdegree
program. Supporting data will be praded in the report to deonstrate the rationale for
requesting ongoing approval for thimique 4year distance education hybrid degree program
that is now in its second generation of development.

Thefollowingoutline liststhe five sectionsn this Monitoring Report:
1) Comprehensive Assessment Plan Implementation Report
2) Doctor of Ministry Program Assessment Report
3) Faculty Evaluation Report
4) Institutional Advancement Report on Enroliment, Debt, and Endowment
5) Master of Arts in ChurcbBevelopment Report

The grid for developing these reports was designed to address the issues stated in the 2007
Focused Visit Report witnnarrative describing the progress in the specific areas of inquiry that
have been developedince 2007. Each seatiovill have appendices cited for reference to
supporting data withsurveys, composite scores and charts of program graduates, and
descriptions of the WTS degree programs. The intent of this reporting process is to state the
areas of progress since 2007 kvgupporting data which will demonstrate the significgains

in implementing the Comprehensive Assessment Plan (CAP) aONa $fthe most significant
findings that have been discovered in the assessment process is the outstanding levels of
achievemenof the 2010 graduates in the two degree programs (MACD and DMin) that are
highlighted in this ReporThis serendipitous result of assessment may be a source of
encouragement and motivation for seminaries to consider their CAP as a means to be more
proactve, intentional mentors, teachers, and administrators in the high calling of preparing the
next generatiorof leadersfor our churches and communities!



1) Comprehensive Assesnent Plan Implementation Report

The completion of the Comprehensive Assessnidan(CAPhas been an extremely beneficial

process to engage the faculty, staff, students, and trustees in the issues of shared governance
andd dzy FNBST Ay3 GKS GNIRAGA2YEa YR KIFIoAada 2F KA:
discovery, and exploratio The guidance and implementation for this process is the

Subcommittee on Assessment For Excellence (SAFE), which iravtdaes ofstaff,

administrators, and faculty working together to integrate the components of evaluation and
monitoring data from various assessment points (these vital transition points have been

identified and monitored with a battery of profiles with rubrics totelenine student progress)

in order to close the loop in the appropriate areas such as curriculum change, program

components, and leadership/ faculty/staff deployment. In these report, three examples of this
process are highlighted in ttieree other required reports (Doctor of Ministry, Faculty

Evaluation, and Master of Arts in Church Development). The CAP process is a vital component

of integrating a continuous improvement process floeological education to determine

patterns and themes of student leang in order to initiate cogent change at the right time at

0KS O2NNBOG LRAYG Ay (GKS &addzRSydiQa B.2dz2NySe | &
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the CAP. Thee dynamics have an organic intuitive dimension of the WTS ;adhdshow they

havebeen uncovered, formalized, and integrated in seminary structures to create an

atmosphere of discovery to strive for excellence as a goal not a destirgtagnation. Prioto

the full-orbed deployment of the CA the 2010 fall trimestesince the Focused Misn

October 2007, the WTS community éqed and consulted wittDr. Louann CummingBr.

Dorothy Copas, and Dr. Christine Denecker ftbenUniversity of Findldyfor additional

insights on developing program outcomes and evaluation rublExternal expertsilso

contributed to the developmentthe CARhat included invaluablénsight, guidanceand

feedback from Dr. Gordon T. SmitWjctor Klimoskf,and James MeekWTSFacultywith input

1 Dr. Copas and Dr. Deneckprovided practical guidance for SAFE in developing program assessment measures

from their experience in directing assessment at the University of Findlay. Dr. Cummings is also from the University

of Findlay presented input on assessment for the annualR&di8ty Retreat in February 2008. Dr. Cummings led

follow-up development sessions for Faculty in monthly faculty meetings.

Dr. Smithdéds experience and expertise has enhanced Wi ne
regarding focus, expectatis, and contingencies; he presented a special lecture series at WTS in Spring 2005, while

also consulting with SAFE concerning assessmelated issues.

3 Dr. Klimoski met with WTS Board of Trustees, faculty, and SAFE in May 2006. The meetings were deepl

instructive and highly influential to Winebrennerds de
“ Dr. Meek met with WTS faculty and SAFE in June 2006. The conferencing was both very informative and
practical; Meekébés effective pretsrean@td omp lasmrde rdte t tao | Kldi |

foundational, big picture approach. Together, the three external assessment experts and their insights have given
WTS a threefold, symphonic understanding and guidance for us in moving forward with an effective CAP.



and guidance from SAEEBntinue toreview, discuss, and deternmgm course for implementing
important assessment procedures, revisions, and tools suggested from feedback given by
external assessment experts, keeping in mind thigjue aspects and context of WTS.

The following summary afignificantCAP turning pointsnplemented since the 2007 Focused
Visitprovide an oveview of theCARmplementation wih examples of closing the lo@s the
process continues:

1) Thepurpose, outcores,assessment rubricslescriptions, and curriculuior each
degree progranwere revised to integrate feedback from the assessment of student
learning Each program has a capstgmejectas well a®ther evaluative measures to
assess the progress of strats in completing a program in relation to teudent
learning program outcomesstablished for each degree prograithis process of
refining the assessment of each program has provided increased measures of clarity in
the program purpose and curriculu(8ee AppendcesF, G, Q, &)S

2) In response to the assessment of Bible knowledge and background in Hermeneutics and
other Bible courses, the faculty has approved the inclusion of Bible survey courses in all
Y & G S NDgrogiarssAING S U dedidegrograms now have a survey couige
Old Testament, and New Testament as indicated in the evaluation of student readiness
for theological education in first term courses.

3) The Middler Review processppenss F 1 SNJ S OK YIF aidSNRa addzRSyi
hours $ecificareasof studentformation are addressed.he primary designer and
developer of this rubric is Dr. Gwen Ebner who discovered that limiting the evaluation to
one specific point of discussidor each area of assessmemasmore effective in
uncovering the areas atudent growth and resistanced& AppendibD). This is a
significant checkpoint for students to determitieeir progress in achieving ministry and
personal formation goals established in an initial first year course, The Ministeria
Person, which is taught by Dr. Ebner. Discernment is utizedalyze data from the
Profiles of Ministryl, DISC Personality Profile, and Spiritual Gifts Ptofidietermine if
remedial learning experiences are needed or other student services sumbuaseling
that maybe helpful at this junctureData from the Middler Review prompted the
development of thenew IS 510 course for new students (See Item #8).

4) Doctor of Ministry(DMin)curriculum plan(See Appendi¥)was revised to reflect the
need to address issues of student attrition and lack of completion of the research
projects afterthe completion ofrequired coursework. Years of research and exploration
with other seminaries was employed to design and devetaog hew curriculum plan



5)

6)

7)

8)

9)

(Dr. Lightner, previous Doctor of Ministry Director, 19988,was instrumental is
researching this issue until his untimely death in 2008&p. development of a new DMin
curriculum plaris explainedin Section #2 of this Report.

The faculty evaluation process was redesigned to address issues of shared governance in
hiring and evaluating faculty as a key component of theological education. The results of
previous evaluation methods relied too heavily upon course evaluations whigh n

reflect more emphasis upon student learning outcomes not just the performance of the
professor. This issue is a subtle dimension of the CAP; are we meaberintN.2 T S & &4 2 N &
charisma/persona or actual student learningf?e new faculty evaluation proceiss

discussed in detail in Section #3 of this Report.

The MACD degree program was revamped to utilizegen matriculation format for

each of the three WTS trimesters rather than requiring a summer cohort entry point

that limitedthe enrollmentof new sizZRSy i a ® ¢ KS f AYA Gl Gve2yada 27
been removed from the MACD because students tend to drop in and out of a distance
education type of program due to diverse issues such as finances, health, ministry

stress, and relocation to a new ministtgntext. Additional issues that were addressed

in the MACD progra are stated in Section #5 of this Report.

A template for all WTS course syllabi was developed in response to feedback from the
Focused Visit Team in 2007. Each syllabus indicates goatsi@odnes in relation to
the Student Learning Outcomes of knowing, being, and doing (See Apjiendix

A new course, IS 510 Foundations for Theological Education, was developed in response

to the need for remedial preparation and orientation to theologieducation for

entering students. Thisne-credit course is being offered in asgssion format with

guidance and support in developing writing and research skills for theological reflection

and writing based upon the input from the Theological Summit eéepee. The

Theological Summitisaofel @8 -BFX O] 02dzNES F2NJ S OK (GNRYSE
trimesters in a degree progranihe attrition rate of students is being monitored to

determine the impact of the IS 510 course on student readiness and peafare in a

Y I a (dedide program.

The CM 786 Supervised Ministry course was revised from drionester experience to
become a onegyear field education process to provide more adequate time for
developing ministry skills and connection with the ministry cont&kis transition in
format for Field Education was in response to student feedback and assessment of



LISNF2NXYIFyOS Ay | LINSOA2dza &d2a0GSYvheOl ft SR &
application of Christian Ministry course theory and skills at the same time they were
learning the ®w material. The analysis of this process yielded insights that students
needtime to absorb, reflect, and practice skills before application in a ministry context.
The oneyear formatin the senior yeawas also designed with more extensive measures
ofasiSaavYSyid o6& (KS O2yUGSE( &dzZJISNBAa2NI I yR
evaluation.TheProfiles of Ministryll instrumentis utilized inthe Supervised Ministry
experienceo provideassessment of student formatidor facultyand field supervisa

to have directevaluaton of student progressn ministry praxigSee Appendix B)

Q(

ImplementationSummary:

¢CKS G/ 2ylGAydz2dza LYLINRGSYSyid 27F { (SeRAgendix] S NI A
O has provided a framework to implement the conceptfraimework of the CAP (See

AppendixA). Theintent of the WTS mission statemefitVinebrenner Theological Seminary

AaSNISa D2RQa YAaaAirzy 2F NBO2yOAftAlFGA2Y Ay OKI
Jesus Christ to lead the Chutab expressed ithe QurriculumWide Student Learning

Outcomes (VSLOsgxpressed aKnowing4 Practice GenerosityBeing4 Seek Wholeness

DoingA Live Missionallythat guide the design and development of degree programs, courses,

student formation,and evaluation instruments. In other words, as the school achieves the

fulfillment of the GWSLOs it will fulfill its mission in thelisticeducationof its students.

The nexus point in the CAP journey is the deployment of the Student Educational Bimgres
(See Appendix Byherethe delivery of our educational procesgeets withthe applicant who

may become WTS studenfThis chart provides a guide for assessment and student formation.
All the components of WTS are connected at various points in theeps: Student Services,
Admissions, Faculty, Library resources, Alumni relations, DevelopRieancial Aidand
Continuing Education. The CAP perspective at WTS is to assess with various rubrics at each
specific step in the journey in order to providealuative data for SAFE and WTS Administration
on student learning outcomes and holistic formation.

Matriculation at WT3$aunches an intentional litong reciprocal relationship of teaching/

learning together in the midst of cultural/global changes. Thidé Of § 238 H# STFNY Ay I ¢
centered in themissioDeill K &t RANBOGA& GKS {SYAYINEQ& YA&AAZ2)
cycle connects each component of the Seminary to the studenbaedandher in providing a

holistic educational experience thet delivered as degree programs, continuing education, and
opportunities for service. Applicants become studéntgraduate#, alumniA stakeholders as

trustees, professors, mentorand the vital support base for theological educati@mgnificant

investments of time and resources have been placed in thept@dessat WTSSince 2005,

SAFE has providéeiladership tadesign,develop, anddeploy the assessment process at WTS.



2) Doctor of Ministry Program Assessment Report

Since 2006, the Doctor of Ministry degree program (DMin) has implemented a new curriculum
planas describedn the DMin Program Overviewd& Appendid). In response to student
assessment related to the program capstone research projects that were nay bempleted

as students dropped out of the doctoral program duetie feelings of being overwhelmed

with the rigors of researching and writing a dissertation in the loneliness of their office away
from the support of faculty and peers; therefoaeomprenensiveresearch focusvas initiated
Now in the newDMincurriculum planstudents enrolin aproject research andriting seminar
during each biannual seminar in January and Adgessment rubrics were developed for each
of the six chapters in theesearch projecte AppendidG). This type of rubric format has been
instrumental in improving evaluation instruments in other points of assessment in the CAP
procesdor other progransand coursess faculty and staff experienced the value of more
objedive, quantitative means of measuring student progress and program outcomes.

Theinitial response from DMin students was resistance and frustration with the charigeh
involved their flexibility of spirit and teachable spirit as resilient leader®r Alfie first several
days of the first DM 88Broject Researck Research Seminar January 2002he DMin
students began to understand the valusructure, supportand proces®f the newcurriculum
Rather than completing one Research Methods seminhich is typical for most doctoral
programs these WTS DMin students would be actively engaged ipemdresearch and writing
process with the direct supervisi@nd supportof aqualified competenResearch Team
(Mentor, External Reader, and Writing &) who are guided by a Project CoordinafoMin
students complete a Prospectus prior to beginning their research project that is directed and
approved by the Program Directokfter approval the DMin student becomeslactoral degree
candidate who commnces on a rigorous theological research journey of practical ministry
issues that will be accessed by the broader church in various media.

The integration of research and writing throughout the DMin curriculum has yielded a higher
level ofquality reseach project with graduates publishing portions of their appendix material,
which is either a book and/or manudlhe conclusion to the doctoral program is an Abstract
Presentation Symposium that is open to faculty, the Research Team, student peers, ittt inv
guests. This capstone geatis now apoint of celebration as the culmination of four years of
writing and research hee alreadybeen evaluated, edited, revised, and approved by the
Research Team, Project Coordinator, and the Program Director.

Students do not incur debt from enrollment in the DMin degree program, they pay as they go
through the program. The business office has provided valuable support and stewardship



guidance for these resilient leaders as they develop new habits of study, resspirttual
formation, ministry praxis, stress and conflict management in the context of a vibrant cohort of
DMin peers who also desire to transition to the next level of leadership formation. The
feedback from the DMin students in regard to quality of instion, project supervision,

program format, resources, academic and studenvgss was very positived® Appendi H.

The 2010 DMin graduates who were the transitional students who began with thi®iaw
curriculum plan provided valuable feedback that affirms the new direction of the DMin degree
program. The survey contains both qualitative and quantitative feedback expressing a high
degree of program satisfaction.

The 2010 DMin graduates also praed the initial feedback for the completed CAP as indicated
in their composite program outcome scorgee AppendiX). The high level of program
satisfaction and student achievement indicates the synergy of clear, concise, comprehensive,
and cogent assesgent when presented to the students prior to engaging in the procgstds

a bountiful harvest! ierefore, it apparent that faculty, research teams, dhd project

coordinator, Linda Davisomrovided competent instruction and support in the context of a
positive learning environment in the student cohort. The DMin students have clearly expressed
to the program director their geference for a keeping the cohorts together rather than
developing separate tracks that would focus on counseling, leadershgastoral ministry.

This point of student feedback indicates the vital natursmfitual, emotional, and social

support for students in order to function at the highest levels.



3) Faculty Evaluation Report

In 2006, the WTS Board of Trusseapproved the implementation of an expanded format of
faculty evaluatioras a key component of the CAP. In the past, faculty evaluatiomprvaarily
focused upon course evaluations aa annual SelEvaluation by each faculty member. The
exception to his pattern was at significant transition points of faculty advancement in rank
when there would be a peer review and academic dean revidve chart and narrative below
depicts the Faculty Evaluation that was utilized by WTS prior to 2006.

WTS Facult§evaluation PlarPrior to May 2006

Procedure Schedule Process
Faculty SelEvaluation Annual procedure that is Each faculty member
completed by May 1%, completes the Self

Evaluation form. The form i
submitted to the academic
dean according to the due
date.

Peer Evaluation Every three years The character and work of
each faculty is evaluated.
(See attached form.)

5SFyQa 9@l f dz Aninterview with the The academic dean will
academic dean based upon| utilize data from the faculty
the number of years inthe | Y S Y 6 S NadBluatidh ¥
FI Odzf G & rofigyY o § Form, Peer Evaluation Form
contract: 2 yearsevery year | (if applicable), and class
3 yeargevery two years4 session visitation
yeargevery three years

WTS Faculty Evadtion Planimplemented inMay 2006
Our Mission:d2 AYSONBYYSNI ¢KS2f 23A0Ft {SYAYylINE &aSNIIS3
OKIFy3Aay3a GKS ¢g2NIR o0& LINBLINAY3I aSNBlIydGa 27F
Rationale:Faculty evaluation at WTS will provide an opportunity for professional and personal

development in order to provide support and accountability for each faculty member in aligning
GAOGK GKS {SYAYINEQA aAiadaarzyd ¢ KSneévaluathg LINE OS R dz



faculty and we tend to find the same results. It appears that we are too dependent upon the
course evaluations in determining faculty effectiveness. Confidential verbal feedback from
students is not included in their course evaluations. Stusléave a fear of retaliation on their
current and future course grades if they confront or critique a professor. This pattern continues
in denominational accountability structure&.4year cycle of faculty evaluation will begin in

May 2006 based upon appval by the WTS Board of Trustees. Faculty Evaluation guidelines are
prescribed in the WTS Handbook of Operations; changing these policies required approval by
the WTS Board of Trustees.

WTS Faculty Evaluation Process
Procedure Every Summer Process

Faculty SelEvaluation Year #1, Due August'1 Each faculty member
completes a new Self
Evaluation form

Peer Evaluation of one Year #2, Due August'1 The character, work, and
course during the academic classroom instruction of eac
year faculty is evalated by a
colleague outside of the WT
system
5SIFyQa 9@l f dzt| Year#3, Due August'1 The academic dean will visit
academic year a class session
{GdzRSy (1aQ 9 @I Year#4, Due August'1 Students will utilize aurvey
the academic year form to evaluate each faculty

member; this is not a course
evaluation but an
assessment of each faculty
member by the student body

The intent of thisevaluation change was develop an effective means of faculty assessment in
order to continue inproving the transformational teaching, challenging leadership formation,
and insightful ministry preparation process we are developing as a faculty team. Faculty
RSOSt 2LIYSyYy G Aa K S&dudathral pip@essiyrRS 2{d8\NY AyildARESY A Q a
asthe next generation oKingdom workers

The new Faculty Evaluation provides a more systen@aticat for all the faculty members in

each academic year. The previous format was cumbersome with each faculty member in a
different sequence of evaluation based upon the number of years of their employment. The

X«

(0p))
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new method affords the comparison and correspondebetween faculty in the same
academic year in order to determine patterns of faculty development and resource in our
monthly faculty meetings and development time plus #&ual Faculty Retreat in February.

Assessment of the new Faculty Evaluation fortres yielded intriguing results. The Self

Evaluation, Academic Dean, and Peer Reviewsadeaidw data perhaps because they were

applied in a unifornsequence. The most helpful new set of data was the feedback from the

student body of the faculty in th2010 spring trimesterfor each faculty member and adjunct

instructor. Several anecdotal comments here from faculty may provide some insight:

Gt NBPFSaarzylfftes GKS NBalLkRyasS 2F addzRSyida KSf
thereby allowed fordeve 2 LIYSy 4 2F GSFOKAy3 a{Affazxé aC2N S
discussion trumps lecture time for learningo | prepared more questions and less factual
YFGSNRAFEkRIGEZE a{ddzRSyd FTSSRol Ol AYyRAOFKGSa
them2 4G aAIYATFAOIYyUG AdaadadzSa G2 F20dza dzLll2y | a Aya
other faculty was helpful/formational to me personally as it also addressed relating to teaching

LISS NBA ®¢

The facultymemberswere surveyed in regard to this new forinaf evaluation and their

response was very positiy&ee Appendices J, K, &The ethos of trust, respect, and

continuous improvement is part of the WTS community that is demonstrated by the faculty
members as participants in the assessment processiltyagvaluation is not a punitive activity

at WTS, issues of faculty development are addressed as they emerge rather than being avoided
until the annual evaluation period. Faculty evaluation is based upon the positive behaviors or
best practices o¥WTS préessors, and this newvaluation process has provided a forum for
collegial discussion for faculty developmentS NK I LJA (GKS aKAIK g+ GSNI YIN
Shared Governance Research Proyethh involvement by participants from each segment of

the semirary community (trustees, faculty, staff, and administratacsaddress issues of

vision, communication, and roles of various stakeholders. It appears that this transitional
experience was a vital preparation to move from suspicion/perception to trustigipgtion.
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4) Institutional Advancement Report on Enroliment, Debt, and Endowment

1. Analysis of factors that are hindering economic equilibratrthe end of Fiscal 2010:
Decreasing Enrollment

Low endowment corpus thus low student scholarship aid

Lack of growth in new donor base

Rising direct costs

Cumulative cost of lontgrm debt

Cumulative cost of sheterm borrowing

Inability to fund replacement value

@~oao0op

2. Statement of Financial Position at the end of Fiscal 2010. Analysis that describes
materialchanges in the assets and liabilities of the institution from Fiscal 2009 to
Fiscal 2010.

How and why has the endowment changed from Fiscal 2009 to Fiscal 20107

The endowment earned a five percent net change in market value over the
preceding 12 motts. The relationship between endowment earnings and the
budget is limited. The ratio of total endowment corpus to total support and revenue
received is 1:2. Transfers from endowment are less than 2% of the total support and
revenue received, thus endowent as a viable equilibrium stream is significantly
weak.

In what manner has the physical plant of the institution been impacted by fiscal
challenges?

The infrastructure of the physical plant remains strong due to a cooperative
agreement with The University of Findlay (UF). Grounds and maintenance,
housekeeping, security, technology systems are provided by UF in exchange for
classroom and auditorium dization. The current building was constructed in 2003,
with no current deferred maintenance. Furniture and fixtures will become a concern
in the coming thredive years due to continued program use. A replacement value
fund for capital improvement hasot been established creating risk for future
probable major repairs/replacement.

What, if any, is the current status of debt obligations of the institution?

A note payable from the construction of the 2003 structure is currently scheduled
via a fiveyear fixed rate, 20 year term note. The balance has been reduced 50% since
construction via restricted gifts for debt reduction through fundraising campaigns
the last several years.

An operational lineof-credit offsets cash flow cycles throughout fleeal year.
The credit line has not had a zero balance in the last three fiscal years. Debt service
is 3.4% of total operating expenses.
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2 KGO 20KSNJ laasSia FyR tAFOATAGASE AYLI O
equilibrium?
A residential singifamily property is owned by the Seminary. Local housing
market values have decreased over the last few years making it difficult to receive
fair value for the property. The site is leased providing an offset to taxes and
insurance.

A limited numbenf annuitants continue to live past the life expectancy tables
creating a negative return on the expected corpus from the charitable gift annuity.

. Statement of Activities for Fiscal 2018nalysis that reviews each major revenue
stream.

How have tends in enrollment impacted tuition revenue?
Overall tuition revenue has decreased the last two fiscal years nearly twenty
percent from fiscalyear20@v nny @ ! £ £ LINBIANI Y f S@Sta 652¢(
Baccalaureate and Institute) have gradually decreaBedspective inquiries
continue to indicate financial uncertainty as the number one reason for not enrolling.

| 26 KI @S OKFIy3aSa Ay SYR24YSYyld AYLI OGSR (K
resources?
Overall, the endowment corpus has not regained middihe-decade market
value causing a slight decrease in the transfer amount utilized for the operating
budget. Transfers from endowment are less than 2% of the total support and
revenue received, thus endowment as a viable equilibrium stream is sigtiyfica
weak. To achieve equilibrium with endowment resources, the corpus needs a fifteen
fold increase.

How have contributions from individuals and others changed from Fiscal 2009 to
Fiscal 2010, and how has this change effected operations?

Contributons and tuition revenue are nearly identical in their diminishing trend in
the last two fiscal years. Less contributions and tuition revenue has placed a strain
on operational spending, especially the timing of spending. Weakened cash flow is
causing dificulty with the implementation of vision and strategic planning.

2 Kl G SELISYRAGAINE OF iS32NASE | NB LINR JARAY =
economic equilibrium?
Organizational infrastructure capacity is unrealized, thus payroll/benefit expense
levels are the immediate pressure point in reaching equilibrium. Increasing utility
costs of the physical plant also add to rising fiscal tension. Unfunded student aid
cortinues to diminish operational returns.
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4. Institutional Plans, Budgets/Financial Projections for Fiscal 2011 and Fiscal 2012.

Prior to the AT&inanciaViability Project in the first quarter of 2010, WTS was
finalizing a five year strategic plahe equilibrium model received at the Viability
Project in February has additionally informed the vision and strategic plan forg2011
2014. Budget and financial projections for the next five years include opportunities
for organizational growth throughtS a2 ¢ { ! OOS&aaDN} yiSR /I YLJ
$10,000,000 campaign that includes three major initiatives: Reaching beyond our
walls, Granting Student Access, and Strengthening the Foundation. The Reaching
beyond initiative includes pursing a Pennsylvaniarmsibns site, seeking
O2ftf 062N GAGS NBtlFiA2yaKALA (G2 2FFSNI |
online opportunities. Granting Student access includes Endowed scholarships and
additional student aid. Strengthening the Foundation includes supquattie
annual mission, naming opportunities in our building and some additional special
projects. It is hoped that money raised for the naming opportunities will retire long
term debt and fund our own credit line.

Also, to assist potential students @aocess theological education, WTS simplified
its application process, providing the first class free to all students. With this
initiative, we hope to overcome several points of hesitation and fear that we have
heard from prospective students: (1) Caaytihandle the work(2) Is the education
worth the eventual co$t(3) Are classes really what they are portrayed as in the
recruitment literatur@ and (4) Is there transformation of head, heart and hands in
the proces® We are also going to offer at leasghe online class free for credit, if
admissions requirements are met, or just for enrichment.

We also believe as we share our mission and vision in this campaign with
individuals and congregations, campaign exposure will have a positive impact on our
enrollment. We base this assumption on the fact that our highest enrollment was
just after the successful completion of our last $10,000,000 campaign in 2003. We
are currently visiting our top 100 prospective donors with case statements and
proposals.

Partof the challenge we face is we are severely understaffed in the Institutional
Advancement department. We are attempting to address this in several ways:
outside contractual work on the website and marketing, fisme employees, and
through volunteers. Whave been also searching for one-fiale person, but have
not found the right person.

Additionally, initiatives to fund the credit line and annual replacement value
were included in the financial plan due to the equilibrium model format. Continued
efforts to raise endowment, eliminate loigrm debt and create increased
enrollment access via extension site;liole programming and development of a
collaborative baccalaureate program fuel the campaign vision.
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If the planning to date has not idefigd a viable and realistic way to achieve
financial health in the foreseeable future, please indicate the likely alternative
futures for the mission of the school, and the likely next steps toward that future.

We are praying as if everything depends@uwd, and working on the campaign
and its initiatives as if everything depends on us. At the annual board meeting later
this month, we will discuss the following possibilities should our initiatives not
accomplish the needed result. In each of the altivea, we will attempt to keep
GKS YA&aaArzy 2F GaASNWAy3 D2RQa YAaarzy 27
LINSLI NAYy3 aSNBIFyda 2F GKS [ 2NR WSadz / KNX
e Sell our building, invest the money and lease space in it for our mission
e Merge with another institution.
¢ Provide norgraduate level theological education

Additional Materials:

WTSAcessGranted Case Statemdfte AppendixM)

WTSAccessGranted Equilioni Analytics Spreadsheet [Ex¢8i¢e Appendikl)
20092010 Audited Financial Statements June 30, Z8&@ Appendi)
20092010 Audited Financial Statements Management LéSere Appendil)
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5) Master of Arts in Church Development Report

The Master of Arts in Church Development (MACD) degree program was laund@ibafter

preliminary approvalas granted by ATS and HIGis is a unique twgear MA degree

program, fulltime students follow a prescribed curriculum for four years in otdecomplete a

two-year MA degree progranT.he evaluation by HLC staff during our Comprehensive

Evaluation Visit in October 2004 provite Y A G A F £ 6 NNJ yG F2NJ INI yaGAy3
Team considers that the Master of Arts in Church Developmenesamts a renaming of a

A0NIYR 2F |y SEA&GAY3T RSINBS LINPINIY dad! d¢ df
{GFraSYSyd 2F ' FFAECALFLGAZY {GFiGdAaTX 06SOldzasS GKS
Therefore this strand (Christian Leadership & €Chudevelopment) has been functioning since

1997 within the MATS degree program, and since 2006 the MACD has developed its own

identity and continues to differentiatéollowing the pattern of thehree2 § KSNJ Y I 4G4 SN a |
program at WT$ee AppendidQ).

Curriculum refinements that were made to MACD since74d06lude:

1) In response to the enrollment patterms this programandvision expressed by leaders in the

| KdZNOKS& 2F D2RX DSYSNIf /2yFSNBYyOS o06GKS {SYA
foundational pastoral training that equipped emerging leaders with a missional perspéoéve
number of concentrationgvas reducedrom 8 to 4 in order to focus the curriculuam four

vital concentrationgBiblical Studies, Christian Counseling, Christian Leddessid Pastoral
Ministry). The Spiritual Formation concentration was transferred to the MATS, Missiological
Studies concentration was combined with the Pastoral Ministry concentration, the Christianity
& Culture concentration was transferred to the MATS, and the Integrative Studies
concentration was discontinued. Concentrations that were more effectively supported and
developed by a more academic focus in the residential MATS degree program were tehsferr
with the addition of a thesis project.

2) In response to student feedback anproving online course deliverWTS is nowitilizing a
uniform platform provided byhe Blackboard Academic Suite in cooperation with the University
of Findlay. An Onlineddcation Committee was also formed doient, train,and monitor online
course instruction and development.

3) In response t@ssessment of student formational issues at various checkpoints the need to
increase the effectiveness of the mentoring componhehthe MACD program, @ew program
director was hired t@address this issue in the MA@Ebgram whichrequiresthe utilization of
onsite mentors for MACD students.
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Assessment, student feedback, and church relationgpaovided helpful input in devefung
concentrations with a curriculum plan that has reflected the cultural context and areas of
specialization that are already in place when student enroll in the MACD. For example, a youth
pastor or church planter matriculates in order to enhance hisertheological foundations

with additional emphasis upon Biblical Studies. This is a common scenario for this degree
program. Emerging leaders who are already engaged in fulltime vocational ministry desire to
bolster their theologicdbiblical depth and gin new measures of leadership formation and
skills. The cohort format was also modified to allow students to enter iroathe three

trimesters in the WTS academic calendar. This pattern is serividey in response to this
enrollment pattern the admisions and academic departments worked together to streamline
admissions and afford students the opportunity to enroll in any trimester by takingyfest
foundations courses (CM 581 The Ministerial Person and IS 510 Foundations for Theological
Studies) hat are now available to prepare students for gradubgeel theological education.

MACD students participate in omweeek intensive courses on the WTS campus during the fall
trimester in October (1 week) and during the summer trimester in June (2 wesldsihen in
the spring trimester (this is actually the Midwestern winter season) two online courses are
available. This rhythm of online and intensive courses builds community, vibrant peer
relationships, andhe positive feedback from the four 2010 MAGR2dpates who were uniform
is expressingheir satisfaction with the quality of thMIACDprogram(Se AppendiR).

Goncerns expressed wethe catalyst foimproving online instruction, increasing sensitivity in
Supervised Ministry coursésr emerging layeaders, andaccessibility to theologit¢dibraries in
rural locations via Logos software.

A significantationale for requesting ongoing approval is the high level of competence and
performance of the first four graduates in the MACD degree program m®qstrated by the
composite scores reported in the program outcom&se( Appendixd. The diligence and
perseverance required to complete a hybrid degree program appears to produce-eatilgér
leader who is able to manifest resilience in the midst ofs$ful academic deadlines while
working fulltime in a ministricareercontext. Our expectation is that MACD graduates already
have made the commitment to the rigors of contemporary ministry that were researched and
processed during thefiour-yearjourneyas a seminary studemt WTSMACD graduates will
demonstrate resilience, creativity, and cultural sensitivity due to the nature and substance of
GKSANI SRdzOF A2yt SELISNASYyOS (2 GKAylZ o682
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Appendix A (Canprehensive Assessment Plan)

Missio
Des




AppendixB (StudentEducational Progressign

Student Educational Progression

Continuing
Education

Alumni Survey

GRADUATION

Exit
requirements

Capstone Clas$

Register and complete classes to
60/90 credit hrs including
Supervised Ministry, POM I

Review and Approval
by Dean & Faculty _ _
(with possible Middler Review
remediation options)

Application
Admissions
Process

Acceptance
Letter

Next Steps
Document
Completed

Missiel

First classes IS 510
& Ministerial
Person

Register and
complete

classes to 30
credit hrs
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AppendixC(Comprehensive Assessment Plaperational Diagram)

Identify Goals

Make
Changes

|dentify

Six Steps to _
Objectives

Continuous
Improvement of
Student Learning

A Guide to Support
the Assessment Process

Share
Results

Specify
Approaches

Specify Measures

[This chartvas developed bilent State University
explore.kent.edu/aa/guide/fulltext.htmil]
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AppendixD (Middler Review Process)

WINEBRENNER THEOLOGICAL SEMINARY
Middler Review (MR) Process:

Purpose:

The purpose of this MiddldReview Policy is to ensure that Winebrenner Theological Seminary (WTS)
evaluates each student as they approach the-saalfy mark of their educational journey. This review will
aid the student in examining his/her attainment of goals which were writteyeanr in their academic
journey during the Ministerial Person course, as well as personal and spiritual wholeness, support and
accountability, academic program, and responsibility. An Assessment Matrix (Appendix A) is used in by
the reviewer.

Procedure:

Several faculty and staff participate in the Middler Review process. They are; the reviewer who performs
the interviews, the AA coordinator for gathering data, the Dean of Academics, and all faculty for review
and approval.

At the beginning of each tertine AA coordinator will pll from GradPra list ofstudentswho have 30+
hours completed in their degree programisrom this list a spreadsheet will be compiled with the
following information:
o Student name
Earned Credit hours
Program
State
Email
Phone Nimbers
Priority Code (ZL; 3)

O O O O O O

A review of this list will be completed between the AA coordinator and the reviewer in order to discern
if the students have or have naiready participated im Middler Review (MR)

The Reviewer will contact the studentsifin the list and schedule a time for the review. The AA
coordinator will gather data (financial/grades) from student files for the reviewer to use in the
assessment.

Along with the use of the Assessment Matrix a set of standard questions will be usedntetiveew
(Appendix B). There will also be information that is requested of the student for the interview (Appendix
C) in order for the reviewer to score the assessment.

In completing the process, the reviewer will complete the assessment matrix withre r each,
comments and recommendations. This will then be forward to the Academic Dean who will review the
information and sign and date the Assessment Matrix form. This information will then be presented to
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the faculty at a joint meeting for approlvar recommendation of the student with approval date
completed on the form.

All completed documents are retained per the Record Retention policy.

Information requested of the Student for Middler Review
Students will be asked to submit helpful inforriwat regarding their ministerial person studies course
prior to the interview, via amail. (This information will be helpful as the reviewer prepares to meet with
the student)These are as follows:
e Spiritual gifts profile (list the 3 highest gift scoresading to the Houts Spiritual Give
Inventory)
e DISC Profile:
0 What was your DISC outcome? (i.e. pure D, ID, C SI, etc.).
0 What descriptor did your fall under? (i.e. advisor, persuader, designer, etc).
o Goals (list your two ministerial person goals).

Students will be asked to bring the following items with them to the interview:
(These items will be used for recall purposes and reference for the student, they will not be submitted)
e POM I results
e Spiritual Gifts Profile
e DISC Profile
e Ministerial persorGoals and Paper submitted for the course.
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Composite Score

Rubric for Middler Review
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Degree Program: MDiv

Matriculation Date

22

MATS MAFM MACD

Ly dSNIBAS g SN ADr.IGIven Ebner, Professor of Christian Ministries

Evaluation
Objective

Needs Improvement

Accomplished80-89%)

(79% & below)

Exemplary(90-100%)

Scores

Attainment of
Goals

Progress in
accomplishing
wholeness goals
created in CM581

Slight (or no)
progress in
achieving goals

Considerable
progressn the
achievement of
goals

Attainment of goals

accountability

accountability for
support or growth

support or growth

Personal
Wholeness Often feels Working on creating Copes well with
Coping skills, stressed/overloade healthy boundaries stress and has
Boundaries, and d and struggles with and ways to cope healthy boundaries.
Nurturance boundary issues. when under stress. Regularly nurtures
Not consistent in Sometimes nurtures self and family
nurturing self and self and family relationships.
family.
Spiritual
Wholeness Not consistent in Somewhat consisten Very consistent in
Spiritual time given to in time given to time given to
Formation formation and spiritual growth and spiritual growth and
spiritual disciplines spiritual disciplines spiritual
disciplines
Support &
Accountability Seldom utilizes (or Sometimes utilizes Regularly utilizes
Use of does not utilize) accountability for accountability for

support and
continued growth
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Satisfaction with
their academic
program

frustration or
dissatisfaction with
academialegree
program

academic degree
program and the
learning experience

Evaluation Needs Improvement | Accomplished80-89%) | Exemplary(90-100%) Scores
Objective (79% & below)

Academic

Program e Experiencing Satisfied with Very satisfied with

academic degree
program which is
providing not only
knowledge but
personal growth

Responsibility
Financial
Responsibity

Grades (GPA)

Personal Habits

(In at least 2 out of
3 areas)

e Often behind (or
late) with WTS
financial
responsibilities

e Low achievement in
the area of grades
0{2YS | Qa

e A pattern of
tardiness,
unexcused
absences, class
drops, or attitude
issues

Seldom late with
WTS financial
responsibilities

Good achievement ir
the area of grades
ol Qa g . Q3

Mostly responsible in
the area of personal
habits (punctuality,
follow through, and
positive attitudes)

Stays current with
WTS financial
responsibilities

High achievement in
the area of grades
ovyzadte !¢

Shows excellent
habits in punctuality,
follow through, and
positive attitudes

LYVGiSNIPASSHEISNRaA

I 2YYSyla

Recommendations for followup or intervention:

Approval Date by Faculty with signature & date by the Academic Dean

[Revised 127-10 by SAHE



24

AppendixE(WTS Syllabi Template)

Winebrenner Theological Seminary

Course Number: Course Name: Section:
Term: Year: Dates:
Professor:

|. COURSE DESCRIPTION

[I. COURSE GOALS AND OBJECTIVES
Goals:At the conclusion of thi©® 2 dzZNE SX f S Ny SNB gAf f X

1

2.
3.
4.
@)

bjectivesLy 2NRSNJ (2 I OKAS@S (KS O2dzZNAS 321 fax f

PN E

. METHODOLOGY

IV. EVALUATION AND GRADE SCALE
Grade ScaleA (96-100), A (90-95), B+ (8#89), B (8386), B- (80-82), C+ (7#79), C (73
76), G (70-72),D, F
A course grade of D or F will not meet the requirentsrior degree credit.

V. COURSE REQUIREMENTS
Students must satisfactorily complete each of the course projects. Grades will be

calculated on a total of 100 points for the course. Format for projects is daylaleed

with appropriate documentation of souscd > dzi Af AT Ay 3 GKS ¢dzNI oAl Y
12 font, with a works cited page and cover she@Please refer to your Turabian handbook

or sample papefor more details.)
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©ONoOGRr~WDNE

VI. CLASS SCHEDULE
Day/Week Topic Readings

VII. REQUIRED TEXTBOOKS
1. Turabian, Kate.l2007.A manual for writers of research papers, theses, and
dissertations: Chicago style for students and research8rsd. Rev. Wayne C.

Booth, Gregorys. Colomb, Joseph M. Williams, and University of Chicago Press
Editorial Staff. Chicago: The University of Chicago Press.
ISBN 978-226-823379

N



26

4,
5.

VIIl. THE SEMINARY POLICIES FOR PARBRATE WORK

e Turabian is the standard format of all papers submitted at Winebrenner Theological
Seminary.

e All work is due to the professor on or before the final day of class, according to the
syllabus schedule.

e Late work is graded accordingtothe pol®y (0 I 6 f A &8 KSR AsfudentivBo O G | £ 2
submits assigned written work late during the trimester, when the lateness is not due to
a serious illness or death of a family member, will have his or her grade on such late
work reduced one letter gradefar KS FANBR G ©SS1Qa I GSySaa
f SGGSNI AN RS F¥2NJ 6KS aSO2yR 6SS1Qa f1I i
lateness, after which the grade on the late work becomeg.arhis same policy will also
apply to scheduled examitians or tests. Students may petition the instructor in writing
for an exception to this policy. The instructor may consult with the academic dean to
make a final determinatiof® ¢ 0

¢ Class extensions will be granted only to students who follow the guidedstablished
Ay GKS Ay éxtedsidrioftime eyond the schedule found in the course
syllabus will be granted only for serious illness or death of a family member presented
to the professor via the Extension Request Form on or before the final s¥gsion, and
in the case of a onwveek intensive course the due date of the final projects. The
professor, the academic dean, and the registrar must approve this petition. The grade
will be recorded aso L Yy O2 YL SG S0 @ LT G KSthéisiudeRtGasii Qa NI
four (4) weeks following the end of the trimester, as indicated on the Academic
Calendar (see pagiin the WTS Catalog), to submit their completed work. Students
who do not submit their completed work before the end of the extension will receive an
FF2NJ GKSANI dzy O2YLX SGSR 62N}] X 6KAOK gAff o685
Students may submén appeal to the academic dean regarding their extenuating
circumstance® €

e Acceptable utilization of laptop computers in the classroom during any class is fer note
taking and directlyrelated course activities only. Unacceptable usage during class time
includes email, Internet, games, messaging and other activities not directly related to
the course. Violations may result in disciplinary actio

e Cell phonesare an unnecessary distraction in the classroom. Students should place
their phones on vibrate athshould not make or receive calls during class unless there
are extenuating circumstances, such as for arcalhmedical professional, in which case
the instructor should be notified prior to clas¥iolations may result in disciplinary
action. This aartesy is a means of supporting and enhancing mutual respect in the
Seminary community.

¢ |If you are a student with a disability, it is your responsibility to notify your professor at
least one week prior to the needed service so that reasonable accommadatan be
made.
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e All music printed or projected falassroom useune and/orlyrics, must include the
following notice somewhere near the bottom of the pageeprinted under agreement
with OneLicense #A02772 and CCLI # 706114

e Students MUST use UFmail accounts beginning January 1, 2011 for all

communication with WTS Faculty and Staff. No longer will personaial addresses
be used for communications

IX. COMMMUNICATION
o Office
e Email
X. WTS Student Learning Outcomes

As followers of Jesus Christ and servant leaders of his church, wellae to:

0 SeelWHOLENESS
We embrace holistic formation by integrating a biblical worldview into all areas
of life.

U PracticeGENEROSITY
We express an evangelical theology that is gracious in spirit, respectful in
dialogue, broad in scope, and centeredhe cross.

U LiveMISSIONALLY
2S Sy3r3S Ay D2RQ&a YAaaAirzy 2F NBO2yOAf A
Kingdom.
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AppendixF(Doctor of Ministry Program Overview)

DOCTOR OF MINISTRY
(D.MIN.) Program Director: Dr. M. John Nissley

Purpose

Thepurpose of the course of study leading to the Doctor of Ministry (D.Min.) degree is to enhance the
practice of ministry for persons holding the Master of Divinity (M.Div.) degree or its equivalent, and who
are currently engaged in positions of Christiamisterial leadership. The program is practical in nature
and is designed to heighten professional competency. Persons will be equipped at a more advanced
level of theological reflection and practice than that achieved in the foundational work of the M\Div.
program assumption is that the ministry of a local congregation or Christian ministry setting will provide
the context for the course of study. Since D.Min. students are expected to be involved in ministry during
their study, they are encouraged to cader carefully the demands of the program. Participants should
expect to manage their time in such a way that family and ministry responsibilities do not suffer as a
result of class work.

Program Outcomes for D.Min. Graduates
1. Knowing-Investigate andeflect on with peers the critical challenges, issues, and opportunities of
ministry.

2. Being-Manifest growth in personal spiritual and professional goals as identified in the four core
curriculum courses.

3. Doing-Contribute new insights to the body ofinisterial practice through practical field research and
qualitative writing.

Assessment Outcomes for D.Min. Students
A. Knowing:Advanced levels of biblical and theological seminar participation and projects are evaluated
via direct observation by fadyl

B. Being:Case study presentations on personal spiritual formation and spiritual leadership that
RSY2Y&dNIGS |yR NBLINBaSyd GKS aiddRRSyiQa oSaid 2N
reflection are evaluated via direct observation byutyg.

C.Doing¢ KS /FLJAG2yS tNRr2SOl O2yaraida 2F F gNRGOISY |
Research Project that integrates the program curriculum by designing a practical ministry model based
upon the research data. Supervision of the Resk Project is provided by the Research Team.
Evaluation is completed via direct observation by peers, faculty, and the Research Team.

Description

As a fouryear, inservice degree, the D.Min. affords students the opportunity to complete the program

while remaining in fultime ministry. The program consists of 32 credit hours composed of seminar
content, personal and professional development, research and writing for the doctoral project. The
unique feature of this D.Min. degree program begins with thdahseminar as the student designs a
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prospectus to guide his or her research project, instead of waiting until midway through the program to
begin the research process, which is the norm in most D.Min. programs. Intensiwgeakeseminars
are heldtwicd: yydzl t f @ Ay WFydzZ NB yR WdzZ &3> 2y GKS {SYAyI

¢tKS F20dza 2F | 2¢{ 5daAyd aiddzRSyidQa NBASINOK LINE
institutional parameters. The design and intent of this degree prograim govide an opportunity to

for students to be engaged in prolonged research over the duration of theyfear degree program in

0KS adGdzRRSYydiQa LINAYINE R2YFAY 2F YAYAAUNE FYyR @AaAi
the WTS D.Min. degreggarogram that affords a venue for-tepth research, reflection, and review with

feedback from peers, mentors, and professors in the specific area of research emphasis, such as
Christian Leadership, Counseling, or Education. The parameter for researchstsriptia be within the

broad scope of Kingdom ministry.

Components

1. Intensive Week Seminars
Each year, January and July, students meet with professors and other students during two specific

seminars; one in the morning from their track, and in the afterma@tudents meet to focus on their
writing/research project. Each seminar is based upon 2 credit hours. Faculty and students each bring
academic and practical knowledge to the discussion. While professors shape the seminar design and
provide class leaderghi students are free to discuss, interact, and share, creating a positive learning
environment and experience. Students will take a total of eight seminars.

2. Individual Selflirected Learning
Adult learners function best when they are directly involved in the learning process. The D.Min.

program assumes that the students are adult learners who not only receive information but who
also actively participate in their own learning. Students arel laglcountable for their own learning
through preand-post session readings and projects related to their ministry contexts.

3. Community Peer Learning
Participants in the D.Min. program are expected to think and work both independently and

collaboratively. Te traditional model assumes that teachers transmit significant knowledge to
passive receivers of that knowledge. Learning, however, also takes place in community. Adults bring
a large pool of previous experience and wisdom to the classroom. Thus, caligbdearning in
community with other ministry peers and practitioners creates an atmosphere where students can
learn from and share with one another.

4. Ministry Context Resource Group
Professors, students, and laity are all involved in the learning pso&ace D.Min. work is largely

centered in the ministry locations of students; each participant will bring together a lay resource
group from within his or her ministry setting. This group ties the D.Min. program firmly to the
aldzRSYyGiQa YAyA&aldNR O2yiSEGO®
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5. Doctoral Project Report
The purpose of the doctoral project is to provide students with an opportunity to research a

particular ministry problem and provide an effective solution. Projects can emerge out of such areas

as administration and leadershiphurch growth and renewal, Christian education, counseling,

discipleship, evangelism, missions, church music, pastoral care, preaching, spiritual formation,

stewardship, teaching, worship, youth work, and other areas. The project should demonstrate

doctoralf S@St 62N)] YR RAaLI & K2¢ GKS OlF yRARIF(GSQa

or transformed. Projects are completed under the direction of a project mentor, external reader,
writing stylist, project coordinator, and the program director.

Qualifications of Applicants
Applicants for the D.Min. degree program must have the following prerequisites:

1. Applicants must possess an ATS accredited Master of Divinity (M.Div.) degree or its educational

equivalent, as determined by the Academic Dean.

2. Applicaat must give evidence of ability to do doctoral level work as indicated by a minimum
cumulative grade point average of 3.0 (on a 4.0 scale) at the graduate level.

3. Applicant must have five years of ministry experience.

4. Applicant must be involved in a curteministry context and remain in ministry throughout the
duration of his or her doctoral program.

Admission Process

The applicant will utilize the following 7 items are included in completing the application process for the

D.Min. degree program:

1. Applicant must submit evidence of prior quality academic work documented by a final official
transcript for all coursework completed in an undergraduate and graduate institution.
2. Applicant must arrange for the submission of thr€enfidential RecommendatioFormsfrom

persons who can attest to the personal academic ability, character, and ministerial skills of the

applicant.

3. Applicant must submit a 750,000 wordMinistry Assessment Essayd specifically answer how
participation in the D.Min. program witlontribute to his or her ministry.

4. Applicant must submit #Ministry Study Endorsement LettBom his or her church board or

appropriate supervising body. This component of the application process is required because

D.Min. students will be integrating éir course work in their current ministry context.
5. Applicant will complete a background check, which is a requirement for all degree program
students at the Seminary.
Applicant must submit a completed application with a refundable application fee 0f3®.00.
7. Applicant will contact the D.Min. Program Director to schedule a telephone interview and/or
campus visit.

o

Probationary Admission
¢KS ' RYA&aaAz2ya /2YYAOGGSS Yrex Fd GAYSasz | RYAD
Point Average (GPA)elow 3.0. The reason for granting probation is evidence presented by the

applicant that his or her cumulative GPA does not necessarily reflect his or her competence to do

doctoral level work. A student admitted on probation is required to maintain a @@utative GPA and
adhere to any other stipulations imposed by the Admissigbemmittee; otherwise, he or she will be
dismissed from the program.

2y

)¢
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Limited Status

Students that qualify for admission to the D. Min. program and want to complete sesarahars for
personal and professional enrichment without enrolling in one of the three program tracks may
complete two seminars. Limited students will complete the basic components of the application process
excluding the recommendations and essay.

Audit Participants

Audit students can include: (1) D.Min. students at WTS or another accredited seminary; (2) persons with
a D.Min. or other theological doctorates, and who are engaged in current ministry; and (3) persons who
qualify as Limited Status studentSuch a student may desire to participate in a seminar in order to
receive the content of the seminar but not receive academic credit toward completion of the D.Min.
Program; therefore no academic credit is earned toward a degree for seminars taken oditbeeis.

The fee is based on the prevailing auditing rate at the time of the Seminar.

Audit seminars may be changed to a Limited Status seminar upon permission of the original instructor,
payment of the tuition differential, and completion of the minigtassignment. Such change of status
must be done by the end of the seminar week. Seminars completed on an audit basis may not
subsequently be changed to credit status after the conclusion of a seminar.

Continuing Education
Continuing Education Units (CBWdan be awarded on the basis of ten (10) contact hours = one (1) CEU.

D.Min. Program Handbook

The seminar descriptions and sequence for each program track are listed in the Doctor of Ministry
Program Handbook. This Handbook also includes additional iatamto guide the student through

his or her doctoral program. The Doctor of Ministry Handbook is available for review in PDF format at
the WTS website.

Completion of Degree Program

The D.Min. degree program is designed to be completed in four years fofi-ttme basis. Some
students may encounter travel and schedule restraints which require a condensed or expanded
curriculum plan. For example, an International student may need to complete their curriculum plan at
an accelerated pace, such as a tyaar ntensive study leave. Other students may need to extend their
curriculum due to a ministry transition or constraints. Students who need to adjust their curriculum
from the usual fowyear plan may contact the Academic Dean to discuss their curriculunoptams.

Requirements for Graduation

The seminary will confer the Doctor of Ministry degree on students who complete 32 credit hours in the
program with a minimum cumulative 3.0 grade point average, have met the requirements for
graduation as outlined ithe Doctor of Ministry Program Handbook, have been recommended by the
faculty, and are approved by the Board of Trustees.
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Core Seminar Descriptions

The following seminars are the required portion of the D.Min. curriculum plan. Each seminar is designed
asa two-credit intensive learning experience with pseminar and posseminar assignments, as well as
some assignments during the seminar. D.Min. students complete eight Research seminars (D8&),880.1
four program Core seminars (DM 800, DM 820, DM 84DM&860), and four Biblical Research seminars

to undergird the theological formation of the students and their research projects, which are guided by
the Research Project Team.

Four Core Seminars

DM 80Q Spiritual Formation (2 credit hours)

Students demonstte understanding of and commitment to personal spiritual formation. They practice

the inward, outward, and corporate disciplines of the spiritual life and research the classic Christian
streams of spirituality. They display individual seifareness anchsight into their own spiritual journey

YR RS@St2L) I LISNE2YFf INBgOGK LI IFyd {GdzRSyida Ifaz
guiding the spiritual formation of a Christian community.

DM 820 Theological Reflection (2 credit hours)

Students demonstrate understanding of Christian ministry through selected readings and the theological
case study reflection method. Students bring the biblical, theological, historical, spiritual, and practical
resources of the Christian faith to bear on these studies they provide from their own ministries.

DM 84 Christ and Community (2 credit hours)

Students demonstrate understanding of the historical development of ecclesiology (the practice of
doctrine) as well as an understanding of the social histdrthe church as a practicing community of
faith. A variety of models will show how the church has expressed itself over time, with particular
attention given to community identification through worship, discipleship, formation, and mission.
Pivotal episdes and case studies, ranging from the New Testament house church to experimental semi
monastic communities in our present day are featured.

DM 86 Spiritual Leadership (2 credit hours)

Students demonstrate understanding of the ways God develops, g@ddsmpowers spiritual leaders.
¢2LA0A AyOfdzRRS GKS fSIFIRSNRa OKIfftSy3aSz NBESI LINB
making, schedule, pitfalls, and rewards. Clear guidance is given on how leaders can make a positive
impact on the peopl@and organizations they are currently leading.

Four Biblical Research Seminars

Biblical Research (2 credit hours/seminar)

Students demonstrate idepth exegesis of an Old or New Testament theme or book, with a practical
application for their ministry contek® { G dzZRSy da ¢Aff LINBASYyd FyR ONRIGA
increase their selawareness and effectiveness in communication.
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Eight Project Research & Writing Seminars

DM 880.181 Project Research and Writing (2 credits hours/seminar)

Students deronstrate skill in performing advanced ministry research by selecting a ministry problem,
preparing a project prospectus, gathering appropriate resources, organizing an effective research model,
evaluating the results, and presenting a final Doctoral Ptdfaport.

Doctor of Ministry Research Project Template Options
The Doctor of Ministry degree program (DMin) has template options for students to select in
designing their Research Project. The preferred template is selected during the first year of the DMin
degree program. The following chart provides a basic explanation to guide students in making this vital
decision:

Components Dissertation Dissertation Project

Focus Students research a ministry or theologiq Students research a ministry or theological
AdadzS GKFG ¢eAft oS|AaadzsS GKIG gAff oSy
ministry context and the broader church.| context and the broader church. This optior
This option mayave a more theological | provides the opportunity for developing a
or abstract conceptual emphasis. resource manuscript tt is an outcome of
the research process.

Format Students craft a sighapter dissertation | Students craft a sighapter dissertation that
that follows the research design process| follows the research design process yieldin
yielding a 20@age high quality written | 100-page high quality written report, plus @
report. This is a qualitative research 100-120 pages contained in the appendix in
process that utilizes theologicedflection, | the form of a practical application manual, g
cogent research model, and a practical | book, or a book & application manual. This
ministry outcome. a qualitative research process that utilizes
theological reflection, a cogent research
model, and a practical ministry outcome.

Followup Students apply their researdh their Students make application in their ministry
ministry context and in the broader context and in the broader church. Students
church. may also publish their practical manual, bo

or book & manual.
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Year January[Last week] July[First week]
1 Core Seminaam Biblical Research Seminam
Project Research & Writiqgm Project Research & WritiRgm
2 Core Seminaam BiblicalResearch Seminam
Project Research & WritiAgm Project Research & WritiRgm
3 Core Seminaam Biblical Research Seminam
Project Research & Writiqgm Project Research & Writigm
4 Core Seminaam Biblical Research Semiram
Project Research & Writiagm Project Research ®/riting-pm

AM seminars meet Mondayriday (8noon)
PM seminars meet Mondajrhursday (15 pm)

Doctor of Ministry Research Emphasis
D.Min students engage in research that will utilize a focus on their current ministry context that may be

one of the following broad categories, which have been utilized by previous D.Min. students: Pastoral
Ministry, Multi-Cultural Ministry, Spiritual Formath, Christian Education, Christian Counseling,
Christian Leadership or Christian Worship. Students will explore and design creative approaches to
issues that are experienced within their specific area of research. WTS has a distinctive approach in
guiding students in a fouyear research experience that provides a unified structure for all D.Min.
students yet affording diversity in research emphasis while engaging the student cohort in peer
evaluation and feedback in the entire journey.



The Doctor of Ministry Project - 880:1: Chapter One: Introduction to the Project

Appendix G (Doctor of Ministry Research Projechapter EvaluatiorRubricg

Evaluation Beginning Developing Accomplished | Exemplary Score
Objective (B-) (8) (B+to A-) (A)
82% and 83-86 % 87-95% 96-100%
below
1.Context of the | Does not Identifies the Identifies the Context and
Problem: provide the context and context and framework are
Provides the context or framework. framework. clearly
context and framework. Background, Background, identified.
framework as Background, rationale, and rationale, and Background,

well as the rationale and | motivation lack | motivationare | rationale, and
background, motivation are | clarity and need | present and motivation are
rationale, and missing or further accurate accurate and
motivation for inadequate. development. although briefly | highly
pursing the developed. developed.
problem.
2. Statement of | Does not Identifies the ldentifies the The problem
the Problem: identify or problem without | problem and statement is
Identifies, clearly state narrowing the narrows ittoa | clearly stated
refines, and the problem. problem to a particular area | and has been
narrows the Does not particular area of concern. refined to a
problem to a include sub- of concern. Sub- | Sub-problems particular area
particular area proklems or problems stated | are not fully of concern. Sub-
of concern. questions that | but do not relate | refined in their | problems are
Includes sub- relate to the clearly to the relationship to | well defined,
problems. problem. problem. the problem. comprehensible,
and relate
clearly to the
problem.
3. Purpose of The purpose The purpose The purpose The purpose
the Study: A statement of | statementis statement is statement
qualitative the study lacks | present. Further | qualitative but | clearly captures
statement that definition and | development of | does not fully the essence of

that captures

logic. Does not

direction for the

capture the

the study with a

the essence of establish research is essence of the | well defined
the study and direction for needed. study. Direction | direction for
establishes the research. for research is research.
direction for the present but not

research well-defined.

4, Research A research A research A qualitative A qualitative
Methodology: methodology | methodology research research
Identify a for studying has been method has method has
qualitative the problem selected. The heen selected been selected
research has not been methodology is | thatis that is an
method for identified. inappropriate to | adequate to excellent match
studying the study the study the for studying the
problem problem. problem. problem.

Adapted from: Peirce, William. 2006. Designing Rubrics for Assessing Higher Order Thinking. Largo, MD:
Prince George Community College.
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The Doctor of Ministry Project - 880:1: Chapter One: Introduction to the Project

5. Research The questions | Research Research Research
Questions: do not relate | questions questions questions
Divides the to the require further | divide the reflect the
problem into problem or development in | problem into relevant issues
manageable guide the order to more questions that | and provide an
research research adequately adequately excellent guide
questions that process. guide the guide the the research
guide the research. research process.
research. process.

6. Significance Significance of | Significance of Achieves an Achieves a high
of the study: study not study is unclear. | adequate level | level of
Achieves a level | evident. Contributionto | of significance | significance with

of significance
that makes a
contribution to
knowledge
about ministry.

Contribution

to knowledge
of ministry is

unlikely.

knowledge
about ministry
needs
development.

with some
contribution to
knowledge
about ministry.

a considerable
contribution to
knowledge

about ministry.

7. Assumptions/
Limitations:
Establish
operational
assumptions;
any limitations,
weaknesses or
factors beyond
control.

Denies
assumptions.
Limitations,
weaknesses
and factors
beyond
control are
not identified.

Assumptions
and limitations
are stated but
vague.
Limitations,
weaknesses and
factors beyond
control are

underdeveloped.

Assumptions
and limitations
are stated.
Limitations,
weaknesses or
factors beyond
control are
somewhat
identified.

Assumptions
and limitations
are defined and
stated clearly.
Limitations,
weaknesses or
factors beyond
controt are
clearly identified
and relevant.

8. Definition of
Terms: Defines
terms that help
readers

understand the

Does not
define terms.
Does not
define unusual
or restricted

Definitions of
terms are
present but lack
clarity. Unusual
or restricted

Definitions are
present and
relatively clear.
Include unusual
or restricted

Definitions are
precise and
demonstrate an
ability to
communicate

context. meanings. meanings are meanings. the context to
Inctudes unusual underdeveloped. | Context others with full
or restricted Context somewhat inclusion of
meanings. somewhat clear. unusual or
unclear. restricted
meanings.

Adapted from: Peirce, William. 2006. Designing Rubrics for Assessing Higher Order Thinking. Largo, MD:
Prince George Community College.

36



The Doctor of Ministry Project - 880:2: Chapter Two: Biblical and Theological Foundations

Evaluation Beginning Developing Accomplished Exemplary Score
Ohjective (B-) (8} (B+ to A-) (A}

83% and below 83-86% 87-95% 96 to 100%
1.The Biblical Does not provide the | Provides some Provides Excelfent biblical
Foundation: biblical foundation or | biblical foundational | appropriate biblical | foundational
Surveys the reflection upon material but foundational materiaf is
biblical biblical insights for reflection lacks material. Reflection | identified and

foundation and

addressing the

clarity and needs

is present and

relevant to the

reflects upon problem further accurate although problem.

bibtical insights development. briefly developed. Reflection is

for addressing the appropriate,

problem. accurate and
highly developed.

2. The Lacks Provides some Provides church or Excellent and

Historical/Traditi
onal Foundation:
Researches
church
history/denomina
tional history and
reflects upon how
the past may
influence or
address the
present problem.

historical/traditional
background material.
Lacks reflection upon
church or
denominational
history relative to the
problem.

church or
denominational
background
material but lacks
reflection as to its
relationship to the
problem.

denominational
historical
perspective and
appropriate
reflection as to how
that perspective
impacts the
problem. Reflection
is briefly developed.

relevant
connections are
made between
church or
denominational
history and its
impact upon the
problem.

3. Reason:
Researches and
reasons from
qualitative data
that is
thoughtfully
analyzed and
unbiased in its

Reasoning is biased
and fails to evaluate
afternative
viewpoints/counter
arguments.
Argument based on
irrelevant reasons or
claims.

Reasoning lacks
relevant counter-
arguments or
opinions.
Superficially
evaluates any
possible alternative
views.

Accurately
interprets
qualitative
evidence.
Indentifies counter
arguments or
opinions. Reasons
explained briefly

Consistently and
accurately
interprets
qualitative data.
Thoughtfully
analyzes counter
arguments or
opinions. Reasons

conclusions. but need further from and draws
development. unbiased
conclusions.
4. Experience: Fails to consider the Some experience is | Experience and Develops

Researches
experiences of
churches/individu
als or groups that
are relevant to
the problem and
expand the realm
of understanding.

experiences of
relevant
churches/groups/ or
individuals. Unable to
offer insight based
on knowledge gained
through practice.

included but lacks
analysis and
relevance to the
problem.

knowledge are
relevant to the
problem. Analysis is
attempted but
needs further
development and
insight.

substantial analysis
of experience and
knowledge of
others. Highly
insightful and
relevant to the
problem.

Adapted from: Peirce, William. 20086. Designing Rubrics for Assessing Higher Order Thinking. Largo, MD:
Prince George Community College.
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The Doctor of Ministry Project — 880.3: Chapter Three: The Literary Review

Evaluation Beginning Developing Accomplished Exemplary Score
Objective [{:D] (B) (B+ to A-) (A)
82% and below 83-86 % 87-95% 96-100%
1.The Review of Does not consider Selects literary Surveys the The literary
Literature: literary sources from | sources for inclusion | literature and selections

Surveys literature
from various
disciplines that
are relevant to
the problem.

any other discipline
of study relevant to
the problem. Does
not select any literary
sourees.

that are lacking in
relevance to the
problem.

selects sources that
are relevant but
needs further
development in
comparing source

demonstrate a
high relevance to
the problem and
represent an
excellent match for

Selects sources material for comparison.

for research. improved selection.

2. The Literary May consider other Source research is New or past New or past
Perspective: sources briefly but present but lacks a approaches to the approaches clarify
Researches new fails to include the clear perspective on | problem are the preblem and
or past research, thereby the problem, identified. The add insight from a

approaches to
similar problems
from the
perspective of a
discipline or field
of study such as
psychelogy,
sociclogy,
business, etc.

limiting perspective
to researcher’s own
discipline of study.

perspective of a
secondary discipline
is present but needs
further
development.

related field of
study. The
research is well
documented and
highly developed
within the context
of the problem.

3. Relatedness:
The selected
literary source
material is linked
to the problem
and relevant to
the research.

Fails to associate the
literary source
material to the
problem. Material if
selected is irrelevant
to the problem.

The source material
is documented but
superficially related
to the problem.

The source material
is documented and
related to the
problem but needs
further
development in
establishing a strong
link to the problem.

A strong link exists
between the
source material
and the problem.
Research is highly
developed in
relationship to the
problem.

4. Summary:

The importance of
the literary
sources to the
research of the
problem is clearly
identified and
stated.

Unable to summarize
or assess value of
literary sources in
relationship to the
problem,

A summary of the
source material is
included but tacks

importance/value of

the research to the
problem.

The summary is
relevant to the
problem. Attempts
to establish
importance/value is
present but needs
further
development and
insight.

Develops a
substantial
summary of the
source material.
Highly insightful
and clearly adds
vaiue to the
research of the
problem.

Adapted from Paul D. Leedy, Practical Research: Planning and Design (6™ ed., 1997), pp. 71-72
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The Dactor of Ministry Project — 880.4: Chapter Four: Research Methodology and Procedures

Evaluation Beginning Developing Accomplished Exemplary Score
Objective (B-) {B) {B+to A-) (A)
82% and below 83-86% 87-95% 96-100%
1.The Research The research method | The chosen research | The research The research
Method: is inappropriate to method lacks clear methed is method is an
The research address the problem. | definition and appropriate to excellent match to
method is suitable | There is confusion as | relevance to the address the the problem. There

to address the
problem. The
method is clearly
defined and
oriented to the
setting.
Limitations are
stated.

to its relevance to
the setting.
Limitations of the
study are not stated.

setting. Limitations
to the study are
present but unclear.

problem. Relevance
to the setting and
limitations of the
study require
further
development.

is clear definition
of the limitations
as well as accurate
orientation to the
setting.

2. The Research
Procedures:
Follows the
program
standards for
descriptive
research
{sampling,
surveys,
interviews, and
case studies).

Research procedures
do not follow the
program standards
for descriptive
research (sampling,
surveys, interviews,
and case studies).

Research
procedures
somewhat follow
the program
standards for
descriptive research
(sampling, surveys,
interviews, and case
studies).

Research
procedures mostly
follow the program
standards for
descriptive research
(sampling, surveys,
interviews, and case
studies).

Research
procedures
accurately align
with the program
standards for
descriptive
research
(sampling, surveys,
interviews, and
case studies).

3. The Research
Presentation:

Use of graphs,
charts, interviews,
case studies, etc.
are accurately

Fails to use
presentation
materials. No
explanation is
provided for
relationship to the

Use of presentation
materials is evident
but scant. Weak in
explanation and
relationship to the
problem.

Accurate
presentation of
materials. Needs
development in
explanation of
relevance to the

Highly developed
presentation with
well chosen
materials that
clearly explain and
relate to the

presented and problem. probtem. problem.
explained in

relationship to the

problem.

4. The Research The evidence is The evidence is The evidence is Outstanding clarity
Evidence: unclear, biased, clear but biased and | clear and unbiased of evidence.

The evidence is and/or unsupported | lacks adequate but needs further Unbiased approach
presented in a by qualitative or support by the data. | documentation and | with highly

clear, unbiased
manner. There is
documented
support for
qualitative data.

quantitative data.

support of data.

developed support
and
documentation of
data.
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The Doctor of Ministry Project — 880.5; Chapter Five: Results and Analysis of Data

Evaluation Beginning Developing Accomplished Exemplary Score
Objective {B-) {(B) {B+to A-) (A)
82% and below 83-86 % 87-95% 96-100%
1. Accuracy of Methods of analysis Methods of analysis | Methods of analysis | Methods of
Data: do not accurately somewhat mostly represent analysis highly
Methods of represent or report represent and/or and report the represent and
analysis the significance of report the significance of the report the
accurately the contributors’ significance of the contributors’ input. | significance of the
represent and input. contributors’ input. contributors’ input.
report the

significance of the
contributors’
input.

2, Organization of
Data:

The data is
organized into
categories,

Data lacks
organization. There is
no evidence of
categories, classes,
patterns or themes

Some organization
is evident but does
not lead to valid
analysis.

The data is
organized into
categories, classes,
patterns, or themes
but analysis needs

The data is well
organized. Analysis
is based on a highly
developed use of
categories, classes,

classes, patterns, | for analysis. further patterns, or

or themes for development. themes.

analysis.

3. Content of There is no evidence | Some attempt to Analysis for Highly developed
Data: of a connection analyze is present meaning is evident. | analysis. Meanings
The data is between the data but findings are Relationship to the are clearly relevant
studied and and the problem. weak in meaning problem needs to the problem.
further analyzed relative to the further

for meaning problem. development,

relative to the

problem.

4. Description of
Data:

The results of the
data are clearly
described and
reliable. Changes
in the original
thesis or theory
are openly stated.

Results of the data
are not described.
There is no impact on
the original thesis or
theory.

Results of the data
are somewhat
described but do
not relate well to
the original thesis or
theory.

Results of the data
are descriptive but
need further
development in
relationship to the
original thesis or
theory.

Outstanding
description of data.
Impact upon
original thesis or
theory is clearly
stated.

Reference: Research Methods: Data analysis. 2004 Psychology Press Ltd.
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The Doctor of Ministry Project — 880.6: Chapter Six: Summary, Findings, Conclusions, and

Recommendations

Evaluation Beginning Developing Accomplished Exemplary Score
Chjective (B-} (B} {B+to A-) (A}

82% and below 83-86 % 87-95% 96-100%
1. Project Summary: The project The project The project The project

summary is summary is summary is mostly summary is highly

poorly developed [ somewhat developed. The developed. The

and fails to relate
the research data
to a resolution for
the problem
statement.

developed. Lacks a
strong connection
between research
and resolution of
the problem.

connection
between research
and resolutton
needs expansion,

research is
extremely well
connected to a
solution for the
problem.

2. Project Findings:

Project findings
are unclear.
Perspective is
lacking. Fails to
add new insight
to the problem or
need.

Project findings are
stated but
perspective is
limited. Insights are
tentatively reiated

to problem or need.

Project findings are
relatively clear.
Perspective is good.
Further
development in
relating insights to
problem or need is
evident,

Project findings are
very clear,
Excellent
perspective is
brought to bear on
the proklem or
need. Insights are
extremely well
articulated.

3, Project
Conclusions:

Conclusions are
poorly defined
and fail to unify
the project.
Conclusions do
not lead to
practical
application or
problem
reselution.

Conclusions are
stated but weak in

unifying the project.

Practical
applications are
present but do not
relate well to the
problem or need.

Conclusions are
relatively well
stated and unify the
project. Needs
further
development in
practical application
to problem or need.

Conclusions are
extremely well
stated and unify
the project.
Applications are
practical and
pertinent to the
preblem or need.

4. Recommendation:

Fails to confer
applications to
practical ministry.
No
recommendation
for problem
resolution,
positive change
or contribution to
the ministry.

Applications are
present but weak.
Recommendations
for problem
resolution, positive
change or
contribution to
ministry are vague.

Applications are
fairly well stated.
Recommendations
for problem
resolution, positive
change or
contribution to
ministry need
further
development.

QOutstanding
applications are
present with highly
developed
recommendations
for problem
resolution or
positive changes in
ministry.

Adapted from: AAUP: How to Grade a Dissertation. American Association of University Professors.
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AppendixH (Docta of Ministry Program Evaluatioty the 2010Graduates)

Program Assessment Survey
Doctor of Ministry (DMin)
Summer 2010

Name: dde:

Directions: Circle your response on the Likert Scale below (using an appropriate number from the scale)
for each question. Write a comment response for each question désgritow you experienced the
program with respect to the stated program resources and outcomes.

Scalel =strongly disagree 2 =disagree 3=undecided 4=agree 5=strongly agree

1. I have incurred educational debt (student loans, etc.) while enrolled in the DMin program.
| | ! | |
. 2 3 4 5

A 0-$5K A 10-15K A 5¢10K A > 15K

Comment:

2. | am satisfied with the quality of instruction | received in my program at WTS.
| | | | |
. 2 3 4 5

Comment:

3. The project supervision and assistance that | received met my needs in the program.
| | | | |
. 2 3 4 5

Comment:
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4, The program format allowed me to complete the program and supplied me with grounded tools
for growth in my ministerial context.

1 2 3 4 5

Comment:

5. The program supplied me with adequate resources (Library, AcademiciadehSServices) to
complete my research project and seminars.

Comment:

6. The program utilized competent librarian services (training, consultation, and guidance) to utilize the
A0K22ftQa AYTF2NN¥IGA2Y NBaz2dz2NDSao

1 2 3 4 5

Comment:
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7. The program provided adjunct and regular faculty who demonstrated competency and expertise in
their discipline.

1 2 3 4 5

Comment:

8. The program made available appropriate academic support series (admissions, registration, and
administration) during the fouyear curriculum.

1 2 3 4 5

Comment:

9. The program provided competent research project coordination that effectively facilitated-the in
depth field research process.

1 2 3 4 5

Comment:
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Outcomes:

10. Knowing: The program provided advanced level studyestigation and reflection with peers on
critical challenges, issues, and opportunities of ministry.

1

Comment:

11. Being: The program provided opportunities and structure for personal, spiritual, and professional
growth.

1

Comment:

12. Doing: The program provided advanced research methods, critical analysis, and data collection

techniques to conduct independent field research in ministry and produce a Doctoral Research Project
Report that summarize the findings.

|
1

Comment:

Other comments you would like to share of your experience in the WTS DMin program:
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Program Evaluation Survey by the 2010 DMin Graduates

1) I have incurred educational debt (student loans, etc) enrolled in the D.Min program
$0-5K

$0-5K¢ | incurred a small amount of debt at first & paid my way the last few years.
$0-5K

2) | am satisfied with the quality of instruction | received in my program at WTS
Content Courses were great!

Excellent in every respect. Writing theapters as we went along made this possible.
Excellent guest lecturers

3) The project supervision and assistance that | received met my needs in the program.

Great helpg especially w/format issues

People were pacing with me as needed. | was never denied anything | needed.

My last 6 months with the committee was wonderful and helpful and changed my project into a positivt
experience.

4) The program format allowed me to complete the program and supplied me with grounded tools for
growth in my ministerial context.

WSIdZANARY 3 OKFLIWGISNI O2YLJX SGA2y ékSIHOK O2dmdS S
deadlines helped.

Even whenl transferred to Phoenix | was able to keep up & complete it.

| was part of the old program and it appears the new program will be better.

5) The program supplied me with adequate resources (Library, Academic, and Student Services) to cc
my research project and seminars.

Margaret is a tremendous asset to the Seminary

Margaret is awesome!

6) The program utilized competent librarian services (training, consultation, and guidance) to utilize the
school's information resources.

The inclass instruction was truly helpful.

The librarian did a course on JSTOR that allowed access from 3000waijes a

Again, Margaret is awesome!

7) The program provided adjunct and regular faculty who demonstrated competency and expertise in t
discipline

At times, it seemed that a couple of the adjuncts were distracted by issues in their churches.

| was blessed to meet with experts in every term.

Dr. Staats is an amazing wealth of information.

8) The program made available appropriate academic support series (admissions, registration, and
administration) during the fouyear curriculum.

The syllabi were sometimes slow in arriving, but overall it was excellent.

The program provided competent research project coordination that effectively facilitated {tieqth filed
research process.
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9) The collegial atmosphere was great but it wibbk nice to have more help dealing w/specific content
issues.

The peer review process was always helping me push the process deeper.

¢tKS LI ad c Y2yiKa NBYSHSR Y& FlLO2N F2NJ 2AySoN

Program Outcome Feedback:
10)Knowing: The programrovided advanced level study of investigation anflleeion with peers on
criticalchallenges, issues, and opportunities of ministry.

Excellent

| enjoyed the community atmosphere with my peers.

11)Being: The program provided opportunities and structure for personal, spiritual and professional
growth.

Excellent

It stretched my commitment to discipline.

12)Doing: The program provided advanced research methods, critical analysis, and datanollec
techniques to conduct independent field research in ministry and produce a Doctoral Research Proje
report that summarize the findings.

Excellent

The project allowed opportunity to put my studies to the test.

13) Other Comments:

Having a program coordinator was a great addition. It provides the necessary nudge for some of us:
on track w/each chapter.

My experience was utterly positive. The only negative experience was the sudden passing of the D.!
chair. This prompted aunexpected change of the program while | was at the midway point in the proc
The transition, as any transition, took a little adjustment on my part.

Thankyou for the encouragement and patience that motivated me to finish.
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Program Evaluation &®resby the 2010 IMin Graduates

STUDENT EVALUATION OF PROGRAM Data Statistics
Winebrenner Theological Seminary

Course: DM 880 Program Assessment
Instructor:  Dr. John Nissley and Linda Davison
Semester.  Summer 2010

1 2 3 4 5

Dmin Program OUTCOMES SD=1 D=2 u=3 A= SA=5 Total| SD D u A SA Total

| have incurred educational debt (student loans, etc) while 2 0 0 1 0 3| 67% 0% 0% 33% 0% 3 467
enrolled in the Dmin program

| am satisfied with the quality of instruction | received in my 0 0 0 0 3 3 0% 0% 0% 0% 100% 3 15.00
program atWTS

The project supervision and assistance that | received met | 0 0 0 1 2 3 0% 0% 0% 33% 67% 3 14.00
needs in the program.

The program format allowed me to complete the program a 0 0 1 0 2 3 0% 0% 33% 0% 67% 3 13.00
supplied me with grounded tools for growth in my ministerial context.

The program supplied me with adequate resources (Libran 0 0 0 0 3 3] 0% 0% 0% 0% 100% 3 15.00
and Student Services) to complete my research project and seminars.

The program utilized competent librarian services (fraining, 0 0 0 0 2 2] 0% 0% 0% 0% 100% 2 10.00
and guidence) to utilize the schoaol's information resources.

The program provided adjunct and regular faculty who 0 0 0 1 2 3 0% 0% 0% 33% 67% 3 14.00
demonstrated competency and expertise in their discipline

The program made available appropriate academic suppo 0 0 0 1 2 3 0% 0% 0% 33% 67% 3 14.00
(admissions, registration, and administration) during the four-year

curriculum.

The program provided competent research project coordin: 0 0 0 2 1 3 0% 0% 0% 67% 33% 3 13.00

effectively facilitated the in-depth filed research process.

Knowing: The program provided advanced level study of im 0 0 0 1 2 3 0% 0% 0% 33% 67% 3 14.00
and reflection with peers on cntical challenges, issues, and
opportunities of ministry.

Being: The program provided opportunities and structure fc 0 0 0 0 3 3 0% 0% 0% 0% 100% 3 15.00
personal, spiritual and professional growth.

Doing: The program provided advanced research methods 0 0 0 1 2 3 0% 0% 0% 33% 67% 3 14.00
analysis, and data collection techniques to conduct independent
field research in ministry and produce a Doctoral Research Project
report that summarize the findings.




Appendixl (Composite Scores @-WSLOs for the 2010 DMinr&luates)

Program Assessment Report (PAR)

Program: Doctor of Ministry (D.Min.)
Graduation: 2010 (3 students)
Performance Expectation: =>90%

Program Qutcomes for D.Min. Graduates:
Investigate and reflect on with peers the critical challenges,

Knowing: issues, and opportunities of ministry.

Beina: Manifest growth in personal spiritual and professional goals as
eng: identified in the four core curriculum courses.

Doing: Contribute new insights to the body of ministerial practice through

practical field research and qualitative writing.

Assessment Outcomes for D.Min. Students:
Knowing: Advanced levels of biblical and theological seminar participation
and projects are evaluated via direct observation by faculty.

Being: Case studies presentations on personal spiritual formation and
spiritual leadership that demonstrate and represent the student's
best work in theological, biblical, spiritual, and strategic reflection
are evaluated via direct observation by faculty.

Doing: The Capstone Project consists of a written abstract and oral
Capstone presentation of the student's Research Project that integrates the
Project program curriculum by designing a practical ministry model based

upon the research data. Supervision of the research Project is
provided by the Research Team. Evaluation is completed via
direct observation by peers, faculty, and the Research Team.
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Averages of GPA & Knowing/Being/Doing Scores

Knowing: Theotogical Reflection

Being: Case Study

Doing: Research Project Capstone

7%

98 100

Average of GPA

Goal: 3.0

3.5 4

9/27/2010
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Appendix J(Faculty Assessmeriiorm utilized by WTS Students)

Faculty Assessment

Evaluation/Reflection
Directions:Circle the appropriate number next to each statement and provide a short
explanation for your choice. Feel free to add comments for each question as needed.
1¢Agree 2z Undecided 3Disagree

1. Isthe professor current in their research/lecture t@aal?
1 2 3

Comments:

2. Is the professor approachable to assist the student?
1 2 3

Comments:

3. Does the professor appear to be organized?
1 2 3

Comments:

4. Does the professor respond in a timely and proper manner?
1 2 3

Comments:

5. Are the WTS core values (knowing, being, & doing) modeled by the professor?
1 2 3

Comments:
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6. Is the professor accessible to the student when needed?
1 2 3

Comments:

7. Is the professor using classic and current resounagerial?
1 2 3

Comments:

8. Does the professor exhibit love for the church?
1 2 3

Comments:

9. Does the professor help me to apply what | was taught in my life and profession?
1 2 3

Comments:

10. Does the professor have good communicatsiails which enable him/her to respond to
the student via email or blackboard?

1 2 3

Comments:

Other Comments:

Please return this evaluation to the Academic Administrative Assistant

2/3/2010
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AppendixK (Faalty Evaluation @mposite Scoresfrom WTS Students i2010)

# | Evaluation Questions 11 2] 3
Sum of
Scores
1 | Is the professor current in their research/lecture material? 121 | 3 0
2 | Is the professor approachable to assist the student? 121 | 1 2
3 | Does the professor appear to be organized? 102 | 20 2
4 | Does the professor respond in a timely and proper manner? 111 | 9 4
5 | Are the WTS core values (knowing, being, doing) modeled by the professor? | 117 | 3 3
6 | Is the professor accessible to the student when needed? 113| 8 0
7 | Is the professor using classic and current resource material? 113 | 8 1
8 | Does the professor exhibit love for the church? 120 | 2 1
Does the professor help me to apply what | was taught in my life and
9 | profession? 114] 6 2
Does the professor have good communication skills which enable him/her to
10 | respond to the student via e-mail or blackboard? 104 | 11 7

Key: 1=Agree, 2=Undecided, 3=Disagree

Summary of 21 Courses for Spring 2010
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AppendixL (Faculty Feedback on the Fodftear Evaluation Process)

Faculty Reflection Sheet on the Four-Year Evaluation Process
June 2010

Questions/Responses:

1. How did each year’s evaluation process impact your teaching and research in
relationship to the WTS learning Outcomes focused upon knowing, being, and
doing?

« Twyla Stanifer: each time I received feedback on these areas | was able to
evaluate my teaching style and materials. —I believe | have become more aware
of the knowing, being, doing.

+ Gwen Ebner: / use the student’s evaluations and suggestions when I prepare fo
teach the course the next time. As students speak of needs they have or are
experiencing, | consider ways of meeting those through class projects,
experiences or somelfimes even research/writing that | do.

+ Brandon Withrow: For Christian Theology | have made changes to the course
description to reflect the survey and topical nature of the course, which also
leads to rabbit trails. | believe this will address the organizational note for this
course.

o Gary Staats: / felt that each year's evaluation process was very helpful in my
teaching in helping me to see the student's responses in the different areas.

2. Which evaluation format was the most helpful for you in the areas of personal
and professional development? Explain your response.

» Twyla Stanifer: the most helpful format is the personal response sections of the
evaluations — | am able to work on areas of needs with specific feedback.

« Gwen Ebner: Probably student was most helpful in a practical way, helping me
form and reform the class for the next time. | also enjoyed the ‘peer review”
evaluation. A peer sees different things an can sometimes be more objective. A
student’s issue or wound can cause bias toward a class or experience.

« Brandon Withrow: Course evaluations though both are helpful. There tends to
be more comments specific to courses there.

Z:\Faculty Jazz\Faculty Assessment 2010\Faculty Reflection Sheet on the Four.docx
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e Gary Staats: The latest form is very helpful in showing the learning oufcomes
before and after the course.

3. How would you improve or change the evaluation process?

« Twyla Stanifer: / would like the opportunity to meet with a supervisor and review
evaluations and discuss strengths and growth areas, perhaps to set goals and
discuss things | need to work on, specifically to grow in organization of class
schedules and lectures.

e Gwen Ebner: | think presenting the evaluation on last class makes it difficult to
get a lot of comments. By that time, students are just ready to leave and be done.

They don't take time to really make meaningful comments usually by that time.

« Brandon Withrow: | think the current questions as they appear here are heipful.
They offer opportunity for self-reflection.

e Gary Staats: / belisve it is fine and helpful as it is.

Z:\Faculty Jazz\Faculty Assessment 2010\Faculty Reflection Sheet on the Four.docx



AppendixM (WTS Acceszranted Case Statement)

[ e e e e G i o[ 1

Follow His Call

“Empowered by
God's prompting,
WTS is now boldly
breaking free from

various consfraining
elements that in the
past prohibited
access fo many God
calls to minisiry.”

Contents:

Access to the Future 3
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WTSAccessGranted

et Winebrenner Theological Seminary

Reaching Beyond

For neatly 70 years God has faithfully directed Winebrenner Theological Seminary (WTS) to
become a respected institution training leaders for Kingdom ministry (appendix A). The writ-
ten Word, Scripture, and the living Word, Jesus, stand firmly established as the core of all
Winebrenner education. That cannot change! Over the last decade that core of training has
been strengthened through three strategic initiatives: spiritual formation, leadership and disci-
pleship (Appendix B). As these three themes are woven into the fabric of every Winebrenner
student’s education, they are better formed and equipped to administer God’s plan of redemp-
tion to the 21% century world.

Winebrenner Seminary is now moving forward in incredible, innovative ways to impact the
Kingdom of God. As God has directed, we are convinced of his call to launch out beyond the
institutional foundation in Northwestern Ohio and provide this unique training to servant-
leaders everywhere. Just as God leads his Church to go, to seek, and to reach, so must his
seminary. Winebrenner continues providing quality, theologically sound education for those in
Ohio and neighboring states (Appendix C). Empowered by God’s prompting, WTS is now
boldly breaking free from various constraining elements that in the past prohibited access to
many God calls to ministry.

"Today we are announcing “Access Granted,” a movement and a campaign of Winebrenner
Theological Seminary (WTSAccessGranted). It is a movement as it launches out from the
WTS institution to other peoples and areas; it is a campaign to establish prayer, financial and
strategic support to undergird the great work to be done. As we obediently follow his leading,
many more of his called servants will receive the valuable training and education they need.
Disciples will make disciples who make disciples who make disciples.

Access? There is no supply problem of people being called to go
make disciples. Not all who are called answer. And those who
do answer the call sometimes have problems accessing theo-
logical education that will change their heads, hearts and
hands. WTS is being clearly led by God to help eliminate

that problem by launching out from the Winebrenner nsifu-
tion with the Winebrenner movement (Appendix B). “Nimble
on our feet” describes WTS’ ability to change more
quickly than others. Faculty members who are not only
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